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What is learning? How does learning occur? How can we study learning? These are some fundamental
questions about the nature of learning, a phenomenon that appears to be on everybody’s mind and
agenda these days, despite the fact that little is known about the experience of learning itself.
Education policymakers are increasingly talking about predefined ‘learning outcomes’ and ‘flexible
lifelong learners’, but the problem with the wider ‘learnification’ of educational discourse is that
guestions about the content, purpose, and relationships of education are no longer asked, or they are
taken for granted (Biesta, 2017). The emergence of new learning theories and especially
constructivism has also resulted to a shift from teaching to learning, placing students at the centre of
the educational discourse. And while there are many valuable disciplines that study learning, from
psychology to sociology to the neurosciences and to biogenetics, the disciplinary perspective of
Pedagogy, as an independent scholarly discipline that emerged in Continental Europe in the 19"
century, is essential for raising the educational questions about the nature of learning (Schratz &
Westfall-Greiter, 2015).

From a pedagogical perspective, the point of education is never if students learn, but that they learn
something, that they learn this for particular purposes and from someone (Biesta, 2012, 2017). In this
pedagogical context, where the lifeworlds of education are attributed a central role, learning emerges
not from experience, but as experience itself. Conceptualising learning as experience implies that one
cannot reach this experience directly and that words used to describe the experience transform our
perceptions of it. This is where phenomenology as a philosophy of experience can help us, according
to Meyer-Drawe (2017), to understand the experiential dimensions of learning, even if there is an
inevitable distance between our concrete, situated experiences and our return to them while talking or
reflecting about them. The beginning of a new learning experience can neither be initiated nor
controlled, because as the process of awakening, “one is present, but one cannot cause the act, an act
which is, however, not possible without oneself” (Meyer-Drawe, 2017, p. 15). As living bodies, the
only thing we can do is to pay attention to the unexpected and particularly the failure of experience
which holds the possibility of helping us to return to the “things themselves” (Husserl, 1965, p. 81).

Teaching is no guarantee of learning, and this fundamental disconnect between teaching and learning
allows us to claim that learning is “beyond the reach of teaching” (Schratz, Westfall-Greiter &
Schwarz, 2014). What occurs in the classroom is a subjective event for each person, the teacher and
the students, meaning that teachers must attend to the experiences of their students, consciously
switching their attention to what is emerging from students’ experiences, a process that Schratz (2009)
has defined in the German language as “lernseits” (from the side of learning). Although teaching does
not produce learning, teaching and learning are co-determining processes in the classroom. According
to Horst Rumpf and Kite Meyer-Drawe (as cited in Schratz & Westfall-Greiter, 2015): “My teaching
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culminates in the learning of others”. As the two sides of the same coin, teaching and learning are
experiences that are intertwined in any pedagogical relation.

Drawing on pedagogical phenomenology, the aim of this international symposium is to revisit the
experiential dimensions of learning, offering theoretical and methodological insights that can be useful
for educational research. The specific event is organised as the annual symposium of the Network of
Vignette and Anecdotes Research and is dedicated to the memory of Vasiliki Karavakou, Professor at
the University of Macedonia, whose passion for pedagogical phenomenology and organising this
event in Greece has been of paramount importance to us.

To this end, both researchers and practitioners dealing with the phenomenon of learning as an
experience are welcome to submit a contribution for one of the following:

e Theoretical papers on the nature of learning and its relation to experience;

e Empirical studies researching the lived experience of learning in educational settings;

o Theoretical and methodological contributions about phenomenological approaches in
educational research;

e Papers or workshops that introduce educational research methods for studying the lived
experience of learning in school- and out-of-school contexts.

Please submit your contributions of no more than 400 words until 05 April 2020 in the following
email address: vpapa@uowm.gr. Successful contributions will also be invited to submit a book chapter
for an edited volume of the symposium proceedings. The languages of the symposium are both
English and Greek. The registration fee for participation in the symposium is 50€ and for students is
25€.

We look forward to welcoming you in Thessaloniki!

For the organisers,

Vassiliki Papadopoulou Vasileios Symeonidis Vasileios Foukas
University of Western Macedonia University of Innsbruck Aristotle University of Thessaloniki
Hellenic Educational Society,
Department of Macedonia
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Aebvég Zoumdoio

[Ipdorinom YmoPoing [epianyewv

H Md&0non og Epnerpia:
®awvopevoroyikég Ilpooeyyioels otnv Exmradsvtikin ‘Epgova
Tunuo Driocopios ko lordoywyikng

Apiorotélero Tavemotiuio Ocoootovikng, 17-19 Xerreufpiov 2020

Tt elvan 1 pdbnon; og cvpPaiver n pddnon; Iog propovue va peletnoovpe ) pdonon; Avtd givon
OpIoUéVO BOCIKA EPOTAMATO, Y10 TN QOGN TNG MLABnong, £va awvopevo mov Ppicketal ofuepa GTo
Hoodo kot oty otlévra OAmv, Topd o YeYovoc Tag yvopilovue Alya yio v eumelpia g nabnong
ot kabavtr. [ToArtikol mov aoyoAovvTal Ue TNV EKTOIdELON WAGVE GUVEXDC Y10 TPOSIALYEYPUUUEVA
«LOONGLOKA ATOTELECUOTAY KOl Y10 «EVEMKTT dla. fiov uddnomny», Ouwc to TPOPANUL pe TV guphTepT
«pofntomoinony Tov eKmadeLTIKOD SoAdYoV €ival TOG EPOTAHOTO GYETIKE UE TO TEPIEXOUEVO, TO
oKOTO Kal TIG GYE0ELS TG ekmaidgvong dgv tifevtal ma, 1 Bewpodvior wg NoN amavimuéva (Biesta,
2017). H avédein vémv Bempidv pabnong Kot Kupimg Tov KOVOTPOLKTIPICUOD £XEL EMIGNG 001 YNGEL
oe po petatomion and ) dwdackario otn padnon, Paloviag Tovg/Tig pobntéc/tpleg 6to emiKEVIPO
TOV eKTOOELTIKOD dtoldyov. Kat mapd To yeyovog Tmg apKETOl EMLGTILOVIKOL KAADOL £Y0VV UEAETNGEL
TN nabnomn, 6mmg 1 YouyoAoyia, N KOV®VIOAOYiO, Ol VEVPOETIGTIEG KL 1] BLOYEVETIKT], O EXICNLOVIKOG
KAadog g [adaywyikng, og o aveEaptnomn emoTiun mov avodeiydnke oty kevipiky Evponn to
19° cdva, mailel kabopioTikn onuacio yio va teBo0V 1o, EKTUSEVTIKG EPWTHUNTO GYETIKE UE TN POON
™ pnadnong (Schratz & Westfall-Greiter, 2015).

Amd (o Today®yikn TpocEyyion, to {nrovuevo ¢ ekmaidgvong dgv givarl edv ol pabntég/Tpieg
pabaivovv, aAld 6t pobaivouv xari, 6Tl T0 paBoivovv Yoo GUYKEKPIUEVOLS OKOTODS KOl OO
karoiov/o, (Biesta, 2012, 2017). Xe avtd 10 Todaymykd 7TAOIG0, OMOL O «BLOKOGLOCH NG
exmaidevong Aapfavel kevipikd poro, 1 padnomn avadelkvoeTol Ol amo TV EUMEPin, OAAL ¢
eumelpio avty kaBovty. H avtidnym g pdbnong og epmeipio onuaivel mog dgv umopodue va
@tédoovue 6g AN TNV gUmEpia dpeca Kot TG ot AEEELS TOV YPTGULOTOLOVHOL VIO VO, TEPLYPAYOVLE
TNV eUmEPlOl UETOUOPEDVOLY TIG OVTIAWELS MHOG Yoo aLT. X& ovtd TOo onueio &ival mov 1
Qovopevoroyio ¢ 1 Prlocoia ¢ eumelpiog, uropel couemva pe t Meyer-Drawe (2017) va pog
BonOnoel vo KOTOVONGOVUE TIC EUTEIPIKEG OLOOTACELS TNG HAONONG, OKOUA KOl OV LIOPYEL o
OVOTOPEVKTI OTOGTUCT UETOED TMV GLUYKEKPIUEVOV EUTEIPIDV HOG KOL TNG EMIGTPOPNG HOC O QVTES
otav ddpe M avactoyalopacte yio avtés. H apyn pwog véag pabnoiokng suneipiog dev pmopel va
exkivn el ovte va eheyyBel, 10T 6mwG 1 ddIKacio TG aPOTVIONS, «KATOoloG/o gival Tapdv/ovod,
OLMG aVTOG/M Ogv umopel va TPOKOAESEL TNV TPASLN, o Tpaén 1 omoia OUMG Ogv givar duvatn ympic
kamowov/on (Meyer-Drawe, 2017, p. 15). Qg {ovtavd copota, T0 HOVO TPAYUO TOV WTOPOVUE VO
Kévovpe gival vo 0MCOVUE TPOGOYN GTO ATPOCUEVO KoL 1O10{TEPA GTN OTIYUN TOL 1) EUTEPIO LOG
OTTOTVYYAVEL, [0, GTIYU 7OV WO Oivel TNV gukoipios vo EMGTPEYOVUE OTO «idl0. TO, TPAYLOTON
(Husserl, 1965, p. 81).

H dwackaAio dev eivar gyybdnon vy ™ pabnom, kot avtdg o Ospeldong doympiopnds Uetaly
S1daoKaAiag Kot uddnong pog emITpEmEL Vo, 1oYLPIOTOVUE TG 1 udbnong «ekteivetol mépa omd
ddaockario» (Schratz, Westfall-Greiter & Schwarz, 2014). Avto mov cvufaivel uéco oty Taén sivor
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€VoL ECMTEPIKA VTOKEUEVIKO YEYOVOC Yoo kGBe GTOpHO, YO TOV/TNV EKTOLOEVTIKO KOl TOVLC/TIC
pobnTég/Tpleg, pe TNV €vvolo OTL Ol EKTOUOELTIKOL TPEMEL Vo TOPaKOAOVOOVY TIC eumelpieg TOV
LOONTOV/TPIOV TOVE, PETATOTILOVTOC GUVELOINTA TNV TPOGOYT TOVE TPOG OTO TOV OVAOEIKVOETUL 0T
TIG EUTEIPIEG TOV LOONTOV/ TPV, o, Srodikacio Tov opiotnke and tov Schratz (2009) ot 'epuavikn
vyhoooo pe ™ AEEn «lernseits» (amd T pepid g uabnong). Iopdtt 1 didockorio. dev Topdyst
pébnon, n dwackaiio Kot n pabnon etvar cuv-kabopiotikég dadkacieg oty TaEN. TOUE®OVA [LE TOVS
Horst Rumpf ka1 Kdte Meyer-Drawe (6mog avoeépetor oto Schratz & Westfall-Greiter, 2015): «H
O0cKaAlD OV KOPLEAOVETOL 6T LABNnon ToV AAAwvY. Onmg o1 dvo TAEVPES Tov 1010V vopiouatog, 1
dwaokaAio kot 1 pddnon eivar aAAniévdeteg eunelpieg oe KAOe TodOy@YIKN oyEo.

Ywobfetdvtag v onTIKN NG TOUdAYOYIKNS QPUIVOUEVOAOYIOS, O GKOmOG TOv &V A0Ym debvouig
ocvumociov givol va PeAeTNoEL TIG EUTEPKES O100TAGELS TG LAONoNG, TPOGPEPOVTAS BempNTIKES Kot
nebodoroykég mPooeEYYIGES YPNOIIES YO TNV EKTOOELTIKY €pevva. To GUYKEKPIUEVO YEYOVOC
opyavavetal mg 10 etoto cvundoto tov «Network of Vignette and Anecdotes Researchy kot sivot
aQlEP®UEVO ot pvnun g Baotukng Kapafdakov, kabnyntprog tov [avemomuiov Makedoviag, Tng
omoiog To TAOOGC Yo TNV TOOOYWYIKT PUIVOUEVOAOYID KOl Yol TN Sl0PYAvV@OGCT] TOV GUYKEKPIUEVOL
ocvumociov otnv EALGda vpEe kabBoploTikng onuaciog yio eRAS.

Q¢ €K TOVTOV, EPEVVNTEG/TPLEG KOl EKTALOEVTIKOL TOV OIGYOAOVVTOL LLE TO PUIVOLEVO TNG LABNGNC ®¢
eumelpio LwopovV va VTOPAAAOVY TEPIANYELS Y10 Uid 07T0 TIG €ENG KOTNYOpPIEG:

o Oeopntkd apBpa yia T eOoN TG LAONONG Kot Tn GYEon NG LE TV gUmEpia.

o Eumeipkég pedétec mov pguvody Ty eumelpio g Lébnong o€ eKTadELTIKA TAOIGLOL.

o Oeoptikd kot pebodoroywkd GpOpo. CGYETIKA HE (QOIVOUEVOAOYIKEG TPOOCEYYIGELS OTNV
EKTTOLOEVTIKY] £PELVAL.

o ApbOpo 1N TPOTAGELS YO EPYUSTNPLN TOV EIGAYOVV EKTOUOEVTIKEC HEDOSOVG EPELVOC Y100 TN
LEAETT TN LoBNGLOKNG EUTEPIOG GE OYOMKA Kot £Em GYoMKE TAaic1L.

[Mopakaiovdue yioo TV vEoPoin mepipyemv mov dgv Eemepvoiv Tig 400 Aéeic €wg Tic 05 Ampidiov
2020 omv &&ng oevbuvon: vpapa@uowm.gr. Ot cvyypogeis Tov emruynuévov meptinyenv o
KAnBovv va vofdlovv o apbpo ToVG Kot GTA TPAKTIKA TOV GLUTOGI0V. Ot YADGGES TOV GLUTOGIOV
elvar T AyyAikd kot ta EAAnvikd. To kdéotog cvppetoyng ovépyetar ota S0€ Kot yio Tovg/Tig
eortnTég/Tpieg ota 25€.

[Ipoopévovpe pe xopd va oog KaA®copicovie ot Beccolovikn!

[Ma v opyaveotikng emttpony],

Bacthkn [Moradomoviov Baciielog Zopemviong Baciielog ®ovkog
Hovemotiuio Avtikng THavemortiuio Tvvourpovk Apiorotédero Havemoriuio
Maxedoviog Ocooalovikng
Hodaywyikn Etoipeio EALGoG,
Hopaptnuo Maxedoviag
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